

[bookmark: _gjdgxs]Language Instruction Educational Program Plan (LIEP)
A Language Instruction Educational Program (LIEP) serves as a comprehensive framework guide explaining how our district and schools will support the language acquisition and academic progress of ML/EL students, ensuring they have the skills needed to succeed in both their education and beyond.

Information that must be completed or customized by each district is highlighted in yellow. Each district should review and update all highlighted sections to accurately reflect its local procedures, personnel, instructional model, resources, service delivery, family engagement, and program evaluation process before adopting this LIEP Plan.
[bookmark: _30j0zll]XXX School District 
Information a district should add specific to their context is shown with yellow highlighted text.  When developing your district ELD plan, a team of district, family and community stakeholders should be included in the discussion.
[bookmark: _1fob9te]ML student demographic information
Total Number of ML Students included in October XXX (year) count: XXX

Language Proficiency Levels of students: XXX

Growth patterns and trends: XXX
[bookmark: _3znysh7]Standardized Identification of Multilingual Learners/English Learners
[bookmark: _2et92p0]Home Language Survey
XXX School District ensures that all kindergarten students and newly enrolled students complete a Home Language Survey (HLS) to identify languages used by the student and family. If the HLS or other information indicates a language influence other than English, the district conducts further investigation to determine the student’s English language proficiency. This includes reviewing prior ML history, available English language proficiency assessment data, family input, and other relevant information before determining whether screening is required. When required, the appropriate WIDA Screener is administered. Screener results and a Body of Evidence (BOE), when applicable, are used to determine the student’s ML identification, language needs, and appropriate ELD programming.
[bookmark: _tyjcwt]English Language Proficiency Screener Assessment
If the district/school confirms there is a language influence other than English that is impacting a student’s level of English proficiency, the student is assessed using one of the WIDA Screener assessments. The assessment and consideration for identification occurs within the first 30 days of enrollment at the beginning of the school year and within two weeks of enrollment throughout the remainder of the school year.
[bookmark: _3dy6vkm]WIDA Screener
WIDA Screener for Kindergarten and WIDA Screener for grades 1-12 are used to assess English language proficiency of students who have indicated a language influence other than English on their Home Language Survey. Based on screening results and a standardized multilingual learner/English learner identification Body of Evidence (BOE), each student is identified as Non-English Proficient (NEP), Limited English Proficient (LEP), or Primary Home Language Other Than English (PHLOTE). Program placement and instructional decisions are based on the student’s English language proficiency designation and the ML/EL identification body of evidence. 
Beginning with the 2026–27 school year, the WIDA Alternate Screener may be used for potential multilingual learners in grades K–12 who have a current IEP, are identified with an Intellectual Disability and Most Significant Cognitive Disability (MSCD), and receive instruction aligned to Colorado's Extended Evidence Outcomes (EEOs). The IEP team determines whether the student meets the participation criteria. The assessment measures Listening, Speaking, Reading, and Writing and is used with other appropriate evidence to make identification and ELD programming decisions.
For students transferring or re-enrolling, the district reviews the student's prior ML history and available current-year ELP assessment information in CDE data reports before determining whether screening is necessary. Current-year ELP assessment records from the prior district/school may be used to determine the student's current ML status. 2026 Standardized Identification
While parents may choose to decline English Language Development (ELD) services, they cannot decline the designation of the student as a Multilingual Learner (ML), as this classification is made in accordance with state guidelines. Students who are eligible for services but whose parents have formally opted out of the programs are still required to participate in the ACCESS assessment administered each school year.
If a student is identified as having a Primary Home Language Other Than English (PHLOTE) but demonstrates full English proficiency according to the screener and an ML identification body of evidence, they are not eligible for ELD services.
Screener Test Administrators

Districts ensure school Test Administrators (TAs) complete online self-paced WIDA Screener modules and pass quizzes prior to administering and/or scoring Screener assessments. The TA re-certification is required every two years. Screener for grades 1-12 and Screener for Kindergarten training modules are found by logging into the Secure Portal at WIDA.US. In the Secure Portal, the TA finds Assessment Training, and then filters by test type 'WIDA Screener for Kindergarten Administration and Scoring' and/or 'WIDA Screener (1-12) online or paper Administration and Scoring courses. 

Individuals who need to complete the WIDA modules but do not yet have an account contact the District Assessment Coordinator (DAC), who will create an account for them on the WIDA Secure Portal. This will allow Test Administrators (TAs) to access the modules. Once the modules are completed and the quizzes are passed, the TA’s online profile will reflect their certification history. This can be accessed by the TA at portal.wida.us by clicking the blue profile button. Every person administering the WIDA Screener or ACCESS assessments must have a certificate of completion for these modules on file with district records. These certificates not only fulfill the certification requirement but also serve as evidence of compliance with English Language Development (ELD) requirements during Colorado Department of Education (CDE) audits and monitoring events.

Anyone administering a screener or ACCESS assessment reads the instructions in the Test Administration Manual (TAM) and familiarizes themselves with test administration procedures prior to administering the test. In addition, they are trained on specific accommodations if administering assessments in which students are provided accommodations.
[bookmark: _4d34og8]WIDA Screener for Kindergarten and WIDA Screener Grades 1-12 are the Required Assessments
When screening first semester kindergarten students using the WIDA Screener for Kindergarten, two domains are completed (listening and speaking).  Second semester Kindergarten, and first semester first grade students complete all four domains (Listening, Reading, Speaking, Writing) of the WIDA Screener for Kindergarten.  An ML/EL identification body of evidence is used for consideration in confirming or refuting ELD services.
[bookmark: _2s8eyo1]Kindergarten and First Semester First Grade Cut Scores Used with the WIDA Screener for Kindergarten
When students are being screened in kindergarten during the first semester, the test administrator administers only speaking and listening domains included in the WIDA Screener for Kindergarten and uses the Oral Language Scores with the following cut score guidelines and a ML/EL body of evidence to make initial identification and programming decisions.

Cut scores for kindergarten 1st semester are shown below:
· NEP (Non English Proficient): 1.0-2.0
· LEP (Limited English Proficient): 2.5-3.5
· Non-Multilingual Learner/PHLOTE (Primary Home Language Other than English): >4.0
[bookmark: _26in1rg]WIDA Screener, Second Semester Grade 1 & Grades 2-12 Students
WIDA Screener Grades 1-12 is used for students in second semester-first grade through grade 12. An ML/EL identification body of evidence is used for consideration in confirming or refuting ELD services.

The following guidelines and cut scores have been determined for the identification of first grade-second semester and 2nd -12th grade students. WIDA Screener results and a standardized Body of Evidence (BOE) are used to make initial identification and programming decisions in accordance with Colorado’s Standardized Identification Procedures.:

1st grade second semester-12th:

· NEP: 1.0-2.4 (Overall composite)
· LEP: 2.5-3.9 (Overall composite)
· Non-ML/PHLOTE: >4.0 (Overall & Literacy)
[bookmark: _lnxbz9]Confirming or Refuting ELD Services
Based on screener assessment results and a standardized EL/ML body of evidence confirming or refuting ELD services, students identified will be classified in the CDE pipeline as either Non-English Proficient (NEP), Limited English Proficient (LEP), or having a Primary Home Language Other Than English (PHLOTE).  A district form is used to review and consider student WIDA screener scores and the identification body of evidence of ML/EL students.  The school includes a copy of the standardized identification form and the standardized ML/EL body of evidence in each student’s files. WIDA Screener scores and the ML/EL identification standardized body of evidence is used when making initial identification and programming decisions.
[bookmark: _35nkun2]Examples of a Body of Evidence used for consideration in confirming or refuting ELD services:
Based on assessment results and a Body of Evidence (BOE), each student is coded in the Colorado Department of Education (CDE) Data Pipeline as Non-English Proficient (NEP) or Limited English Proficient (LEP) or Primary Home Language Other Than English (PHLOTE). Program placement and instructional decisions must be based on the student’s ELP (English Language Proficiency) designation and the student’s ML/EL body of evidence.  Depending on the student’s school level and available data sources in their grade level, the following will be included in the identification body of evidence.

· WIDA Screener Score
· Family Interviews
· Student Academic Records
· Local school or district assessments (Such as NWEA)
· CMAS or SAT results
· Informal assessments (which could include writing samples scored using a WIDA writing rubric)
· DIBELS or iReady
[bookmark: _1ksv4uv]Language Proficiency Code and Data Pipeline (for October count)

The persons responsible for screening students will work with instructional staff and administrators to identify and share each student’s classification for the person completing reports on the CDE pipeline.  The pipeline requires info related to language background codes, language proficiency and language instruction program. This data also is used to determine the district Title III and ELPA funding allocations for the upcoming school year.
[bookmark: _44sinio]Language Instruction Program

Students in the district are supported through Language Instruction Program (LIP) Code 01 English as a Second Language (ESL)/English Language Development (ELD), or Language Instruction Program LIP Code 04 Content Classes with Integrated English Second Language Support.

A committee made up of the child’s teacher(s), paraprofessionals, ELD/ESL service provider, and the school principal meets to create a Program Services Plan for each ML/EL student. XXX (When?)

What is “ESL/ELD”?

The English as a Second Language (ESL) or English Language Development (ELD) services model is designed to advance Multilingual learners'/English learners’ knowledge and use of English. These programs provide support in developing the key language skills (listening, speaking, reading, and writing) while promoting English language proficiency and grade level achievement.

In this model, students typically spend part of their day receiving targeted instruction to further develop English proficiency, either in small groups or individually, depending on their needs. These services are flexible and tailored to fit students' level of language development.
ELD instruction is designed to help them learn and acquire English to a level of proficiency that maximizes their capacity to engage successfully in academic studies taught in English.

What is the definition of “Content Classes with Integrated English Second Language Support”?

Content classes with integrated English as a Second Language (ESL) support refers to regular subject-area classes, such as math, science, or history, where ELs/MLs receive additional language assistance while learning the academic content. In this model, the content teacher uses teaching strategies specifically designed to support students' English language development alongside the subject matter of the class. 

Additional accommodations and methods that can be integrated into either Language Instruction Program to support MLs/ELs in language acquisition and accessing grade-level academic content include

· Activating prior knowledge and building background information (using first/home language when possible)  
· Use visuals and manipulatives to support all learning
· Plan and provide assignments that emphasize both oral language and literacy development
· Songs and chants, this helps students remember the content
· Provide systematic and explicit vocabulary instruction (example Frayer Model)  
· Be aware of the possibility of “word” calling and plan instruction promoting reading comprehension:  Students may be able to read the words, but that doesn’t mean they will understand the meaning in the context of the content.
· Use of cognates:  Words in two or more languages that share a similar spelling, pronunciation, and meaning because they have a common origin. For example, the English word "information" and the Spanish word "información" are cognates.
· Cooperative learning activities and partners to promote oral language and language models for students
· Give oral and written instructions enhanced with visuals
· Sentence frames and stems
· Increase wait time and provide a rehearsal opportunity for a student to practice with a peer, para or teacher
· Allow for written responses at the student’s ML/EL Proficiency level
· Provide alternative assignments that meet that standard or objective
· Reword, rephrase, or summarize directions in English
· Model and provide practice in using graphic organizers, pictures, maps and graphs
· Use leveled readers
· Check for understanding by having the student re-state the directions or information that was just provided (this is more effective than a head nod)
· Encourage the student to ask for clarification if he/she doesn’t understand
· Word banks of key words and survival words for the specific content area you are working on

The evidence-based instructional program models described above will be guided by the WIDA English Language Development Standards Framework 2020 Edition (available on the WIDA website) and English Language Proficiency Standards (CELP) as listed above. 
 
Methods of delivery:

Pull-out for direct language instruction
Push-in to the classroom
Double-dose instruction
When needed at the secondary level, an ESL/ELD class period will be provided in which students will receive credit towards graduation requirements.

 The curricular resources are XXX
 
Instruction and progress monitoring will be guided by the EL Program Services Plan developed using student data, WIDA Standards, Can Do Descriptors, for each WIDA ACCESS language level and domain.

The district’s ELD services intersect with other district services in these ways:

Title I person(s) responsible: XXX
Special Education person(s) responsible:   XXX
Gifted Education person(s) responsible:  XXX
 READ plan literacy services person(s) responsible:  XXX

EC BOCES collaborates with consortium districts to support Title I, Title III, and Special Education and Gifted Education services. Training and resources are provided as appropriate to assist in the identification of English Learners within these programs.
[bookmark: _2jxsxqh]Parent/Guardian Notification
Following the identification of an English learner, parents/guardians are notified with a written letter of their child’s eligibility for ELD/ESL services within 30 days of the start of the school year, and within two weeks if the student enrolls in the middle of the school year including:

· Reasons for identification
· Level of English proficiency and how it was assessed
· Method of instruction provided for ELD services
· How the program provided will meet the educational strengths and needs of the child
· How the program will help their child learn English and meet appropriate academic achievement standards
· The specific exit requirements for the program
· Right or option as a parent to decline participation in ELD services
 
[bookmark: _z337ya]Interpretation and Translation
The school district interprets and translates all information related to their child’s academic achievement, as well as essential school/district communications. 
[bookmark: _3j2qqm3]When a family declines ELD services
Families of identified ML students have the right to decline ELD services for their child after being informed of their child’s rights, the services available, and the benefits of those services. If a parent/guardian chooses to decline ELD services, a waiver must be signed and reviewed annually. The student will remain identified as an ML, and the district will continue to ensure meaningful access to the educational program, monitor the student’s academic and English language development, and administer the annual WIDA ACCESS assessment until the student meets Colorado’s redesignation criteria. 

When ELD services are declined, the district will document the parent/guardian’s decision, how the student is being provided meaningful access to grade-level content and standards, and how the student’s academic and English language development will be monitored. The student will continue to participate in the annual WIDA ACCESS assessment until Colorado’s redesignation criteria are met.
[bookmark: _1y810tw]ACCESS Assessment
English language proficiency of ML/EL students is assessed annually using Assessing Comprehension and Communication in English State to State for English Language Learners (ACCESS for ELLs).  It is the language proficiency assessment, during Colorado's annual ACCESS assessment window to kindergarten through 12th grade students who have been identified as Multilingual Learners/English Learners (MLs/ELs). ACCESS test administrators must complete the WIDA modules and acquire a certification annually. 

The ACCESS assessment provides information about the English Language Proficiency level in the language domains of listening, speaking, reading, and writing which assists instructional teams in classifying, providing English language development, and monitoring progress of MLs/ELs. This assessment aligns to the WIDA Standards Language Development Standards Framework 2020 Edition Kindergarten – Grade 12 (available on the WIDA website), and Colorado English Language Proficiency Standards (CELP).
[bookmark: _4i7ojhp]These are the 5 CELP Standards:
1. English Learners communicate for Social and Instructional purposes within the school setting.
2.  English Learners communicate information, ideas, and concepts necessary for academic success in the content area of Language Arts.
3.  English Learners communicate information, ideas, and concepts necessary for academic success in the content area of Mathematics.
4.  English Learners communicate information, ideas, and concepts necessary for academic success in the content area of Science.
5.  English Learners communicate information, ideas, and concepts necessary for academic success in the content area of Social Studies.
[bookmark: _2xcytpi]Family Engagement
Parents will have opportunities for involvement, feedback, and participation through XXX
(What activities are you facilitating to involve these stakeholders in your decision process?)
The examples below are provided to generate ideas.  Each individual district must choose Parent Engagement activities according to their students’ and families’ needs.
 
Examples:
· Interpreting and translation for families, including information sent home
· Participation in, and support for parent teacher conferences
· Family events
· Focus on literacy
· Focus on math
· Helping your child at home
· Back to School Night
· Orientation to middle school and high school
· School Accountability Committee
· Volunteer Activities
· Field Trips
· RtI or IEP meetings

[bookmark: _1ci93xb]Criteria for Eligibility for Redesignation:  See guidance below
For more specific guidance and information please refer to the CDE Guidebook on Delivering and Evaluating Services for English Learners Chapter 3: Understanding the Districts’ Obligation to Identify, Assess, Place, Monitor and Exit ELs.
[bookmark: _3whwml4]Re-designation
The district will provide ELD instruction until the student attains Fluent English Proficiency (FEP) and can meaningfully access grade-level content instruction without additional ELD instruction or linguistic scaffolds. Redesignation decisions will follow the current Colorado Standardized Redesignation Procedures and will be based on the applicable WIDA ACCESS or WIDA Alternate ACCESS criteria and the required local Body of Evidence.

The Colorado Department of Education (CDE) requires that districts and schools follow the procedures and guidance outlined below when developing and implementing procedures to redesignate ML students. The district will follow the Colorado Department of Education 2026–27 Standardized Redesignation Guidance, updated May 2026.
[bookmark: _2bn6wsx]Pathway 1: ACCESS for ELLs Assessment Data 
Pathway 1a: Districts and schools must consider ML students whose score meets the WIDA ACCESS Assessment criteria for English language proficiency (4.0 Overall AND 4.0 Literacy) eligible for redesignation. If the district and school determine that the student meets the standardized state ELP assessment criteria, two additional pieces of evidence must be collected to demonstrate the student’s ability to transition to classrooms with minimal and appropriate ELD support. Districts are no longer permitted to raise the statewide exit criteria for multilingual learners beyond the state-established thresholds; ML students whose score meets the WIDA ACCESS Assessment criteria for English language proficiency (4.0 Overall AND 4.0 Literacy) must be considered eligible for redesignation. Furthermore, districts must not consider a student eligible for redesignation if the student’s scores fall below the state-established ELP assessment criteria. 
2026-2027 Colorado Standardized Redesignation Procedures – Page 4 

Evidence must include two pieces of local data that demonstrate: 
1. success in reading through English Language Arts (ELA), science, social studies, and/or math as comparable to English proficient peers AND 
2. success in writing through English Language Arts (ELA), science, social studies, and/or math as comparable to English proficient peers. 

If a student scored English proficient on the ELP assessment but the district’s local determined body of evidence indicates that the student should not be exited, then that student would remain ML until the student meets both the ELP assessment scores and local body of evidence redesignation criteria (ESEA 3113(b)(2)). 

Pathway 1b: Districts and schools should consider this pathway when a student’s WIDA ACCESS assessment is incomplete due to a documented misadministration of a particular section, or a student with a documented absence. 

Additionally, ML students with disabilities whose disabilities preclude assessment in one or more domains (i.e., significant learning disability, deaf or hard of hearing, intellectual disability, and/or visually impaired) must be considered and possibly eligible for redesignation through pathway 1b. State and federal law require schools and districts to provide ML students with disabilities both English language development instruction through a Language Instruction Educational 
Program (LIEP) and special services to support their individual learning needs. Therefore, districts and schools need to ensure that students with disabilities have been provided with adequate and quality ELD instruction before considering redesignation through pathway 1b. CDE recommends that districts and schools establish a trajectory to ELP based on all ML students and consider, at a minimum: English language proficiency level at the time of enrollment, grade span, and LIEP model(s). ML students with a disability should be provided, at a minimum, the same time to attain English language proficiency, as all other ML students before considering the student for redesignation. 

In these rare cases, the districts and schools must collect a body of evidence to demonstrate proficiency in the non-tested language domain(s) on WIDA Alternate ACCESS in addition to the reading and writing body of evidence required for Pathway 1. Evidence must include local data that demonstrates: 
1. At least one piece of local data that demonstrates success in reading through English Language Arts (ELA), science, social studies, and/or math as comparable to English proficient peers,
2. At least one piece of local data that demonstrates success in writing through English Language Arts (ELA), science, social studies, and/or math as comparable to English proficient peers; AND 
3. One additional piece of evidence that confirms English proficiency that is aligned with the CELP standard(s) in each missing language domain(s) 
If a student scored English proficient on the ELP assessment but the district’s local determined body of evidence indicates that the student should not be exited, then that student would remain ML until the student meets both the ELP assessment scores and local body of evidence redesignation criteria (ESEA 3113(b)(2)). 

[bookmark: _qsh70q]Pathway 2: WIDA Alternate ACCESS Data 
Pathway 2a: Districts and schools should consider ML students with disabilities whose score meets the WIDA Alternate ACCESS Assessment criteria for English language proficiency (3.0 Overall AND 3.0 Literacy) eligible for redesignation. Districts are no longer permitted to raise the statewide exit criteria for multilingual learners beyond the state-established thresholds; ML students whose score meets the WIDA Alternate ACCESS Assessment criteria for English language proficiency (3.0 Overall AND 3.0 Literacy) must be considered eligible for redesignation. Furthermore, districts must not consider a student eligible for redesignation if the student’s scores fall below the state-established ELP assessment criteria. If the district and school determine that the student meets the standardized state Alternate ELP assessment criteria, two additional pieces of evidence must be collected to confirm or refute the student’s ELP level: 
2026-2027 Colorado Standardized Redesignation Procedures – Page 5 

1. At least one piece of local data that demonstrates adequate performance and/or proficiency in English
a. This should be reviewed in collaboration with ELD and special education specialists. 
b. The data should be representative of multiple years of ELD and special education instruction and services which have been provided consistently in an integrated manner. 
2. At least one piece of local data that demonstrates broad generalization of skills in English in the content areas of ELA, Science, Socials Studies, and/or Math
a. The student demonstrates sufficient English language to adequately understand and/or express themselves in one or all four domains (listening, speaking, reading, and writing). Skills demonstrated are reflective of the integration between language objectives and individualized goals for the English learner/multilingual learner with a disability. 
If a student scored English proficient on the ELP assessment but the district’s local determined body of evidence indicates that the student should not be exited, then that student would remain ML until the student meets both the ELP assessment scores and local body of evidence redesignation criteria (ESEA 3113(b)(2)). 

Pathway 2b: Districts and schools should consider this pathway only when a student’s WIDA Alternate ACCESS assessment is incomplete due to a documented absence, or a misadministration of a particular section has occurred. Additionally, ML students with disabilities whose disabilities preclude assessment in one or more domains (i.e., significant learning disability, deaf or hard of hearing, intellectual disability, and/or visually impaired) should be considered and possibly eligible for redesignation through Pathway 2b. 

State and federal law require schools and districts to provide ML students with disabilities both ELD instruction through a LIEP and special services to support their individual learning needs. Therefore, districts and schools need to ensure that students with disabilities have been provided with adequate and quality ELD instruction before considering redesignation through pathway 2b. 

CDE recommends that districts and schools establish a trajectory to ELP based on all ML students and consider, at a minimum: English language proficiency level at the time of enrollment, grade span, and LIEP model(s). ML students with a disability should be provided, at a minimum, the same time to attain English language proficiency, as all other ML students before considering the student for redesignation. 

In these rare cases, the districts and schools must collect a body of evidence to demonstrate proficiency in the non-tested language domain(s) on WIDA Alternate ACCESS in addition to the reading and writing body of evidence required for Pathway 2. Evidence must include local data that demonstrates: 
1. At least one piece of local data that demonstrates adequate performance and/or proficiency in English o This should be reviewed in collaboration with ELD and special education specialists. 
a. The data should be representative of multiple years of ELD and special education instruction and services which have been provided consistently in an integrated manner. 
2. At least one piece of local data that demonstrates broad generalization of skills in English in the content areas of ELA, Science, Socials Studies, and/or Math o The student demonstrates sufficient English language to adequately understand and/or express themselves in one or all four domains (listening, speaking, reading, and writing). Skills demonstrated are reflective of the integration between language objectives and individualized goals for the English learner/multilingual learner with a disability; AND 
3. One additional piece of evidence that demonstrates success in English as demonstrated through the CAS (Colorado Academic Standards) Extended Evidence Outcomes (EEOs) and/or CELP standard(s) in each missing domain(s). 
2026-2027 Colorado Standardized Redesignation Procedures – Page 6 
If a student scored English proficient on the ELP assessment but the district’s local determined body of evidence indicates that the student should not be exited, then that student would remain ML until the student meets both the ELP assessment scores and local body of evidence redesignation criteria (ESEA 3113(b)(2)). 
[bookmark: _uqil7wabqoq9]Standardized Body of Evidence for Redesignation
In addition to meeting the applicable WIDA ACCESS or WIDA Alternate ACCESS criteria, the district will collect a standardized Body of Evidence (BOE) to determine whether the student can meaningfully access grade-level content instruction with no additional ELD instruction or linguistic scaffolds. The district will establish and document consistent measures and criteria across K–12 that define grade-level success in reading and writing. 
The Body of Evidence must include one piece of local evidence demonstrating grade-level success in reading and one piece demonstrating grade-level success in writing. Additional evidence may also be considered. 
Examples of English Language Proficiency evidence may include:
· Language samples in listening, speaking, reading, and/or writing
· WIDA Speaking and Writing Rubrics
· Observation protocols, such as SOLOM
· District or school language proficiency assessments, such as WIDA MODEL
· English Language Development checklists
· Interim benchmark assessments
· Student journals
· Student performance portfolios
· District or school review team evaluation
Examples of Grade-Level Academic Content Proficiency evidence may include:
· Evaluation of common grade-level assessments
· Local school or district assessments, such as NWEA or i-Ready
· Demonstration of meeting grade-level expectations
· Interim benchmark assessments
· Achievement or proficiency checklists
· Student performance portfolios
· READ Act assessments
· CMAS in ELA, mathematics, science, or social studies
· Other district or school content-specific assessments
For CMAS ELA, the Reading and Writing reporting categories may be considered two individual pieces of evidence when appropriate. 
The student’s WIDA ACCESS scores, local reading and writing evidence, educator notes, and supporting documentation used in the redesignation decision will be maintained in the student’s records. Both the state ELP assessment criteria and the local Body of Evidence must support redesignation. 
[bookmark: _iu9bse7gy8u6]Monitoring of FEP M1 and FEP M2 Students
Students who are redesignated as Fluent English Proficient enter FEP Monitor Year 1 (FEP M1) and then FEP Monitor Year 2 (FEP M2). During these two years, students do not participate in the annual WIDA ACCESS or WIDA Alternate ACCESS assessment; however, the district must monitor their linguistic and academic progress to ensure they continue to meaningfully access grade-level content without targeted ELD instruction or linguistic scaffolds. Monitoring is required even when a student’s family previously declined LIEP services. 
The district’s monitoring process will include review of assessments, classroom observations and/or student work; collaboration between ELD staff and classroom/content teachers; ongoing communication with the student and family; and an end-of-year determination regarding the student’s progression to the next FEP status or possible re-entry into the LIEP. Monitoring documentation will be maintained in the student’s records. 
If an FEP student is not progressing academically or linguistically as expected, appropriate academic and ELD support will be provided. The district will reevaluate the student’s English language proficiency following Colorado’s Standardized Identification Procedures when additional ELD instruction may be needed. If the student is re-entered into the LIEP, the district will document the appropriate WIDA Screener results and local Body of Evidence and provide written notification to the parent/guardian. 
If the student continues to make appropriate progress during FEP M1, the student moves to FEP M2 the following school year. After completing two full school years of FEP monitoring, the student moves to FEP Exit status in the Colorado Data Pipeline.
[bookmark: _49x2ik5]ML/EL students in the RtI/MTSS Process and special education evaluation 
When concerns arise for a multilingual learner, the team will consider the student’s linguistic, cultural, educational, and instructional background when interpreting academic, language, and behavioral data. Language and cultural differences do not equate to a disability, and English language acquisition must be considered when determining the source of a student’s difficulties. When a disability is suspected, the collection and review of language-related information should occur as part of the RtI/MTSS and/or Special Education evaluation process and should not be used to delay a referral or evaluation.
The team will develop a Linguistic Profile using available information to understand how the student uses and demonstrates language across languages, settings, contexts, and language domains. The Linguistic Profile is not an additional requirement that must be completed before a referral can move forward. Rather, it helps the team plan an appropriate and nondiscriminatory evaluation, including determining areas to assess, appropriate assessment tools, language(s) of assessment, and how results should be interpreted. Additional information may continue to be gathered throughout the evaluation process. 
[bookmark: _ll7jug7uf7u3]Documentation to be included in the RtI file
Information from previous schools is an important part of understanding the student’s history; however, teams should also collect and review current data to understand the student’s present language and academic needs and make instructional decisions.
· Home Language Survey
· Parent Interview
· Include the family’s description and specific examples of academic concerns observed at home and the language(s) in which those difficulties occur.
· ML/EL Standardized Identification Body of Evidence, including WIDA Screener score sheet
· Individual Student ELD Service Plan, including ELD services provided, language domain goals/progress, and classroom language supports and scaffolds
· All available ACCESS records, including growth over time
· Background and educational history, including previous schooling experiences, attendance, gaps or interruptions in schooling, and prior language(s) of instruction
· Standardized Redesignation Body of Evidence, if the student has been redesignated as FEP
· RtI Body of Evidence form, as required for all students
[bookmark: _8exdfu7q3d0r]Linguistic Profile
When a multilingual learner is suspected of having a disability, the team will use the information above, along with other available data, to develop a Linguistic Profile. The purpose is not to create a separate set of documentation, but to bring together and analyze information about the student’s language development, language use, educational experiences, and response to instruction. Additional information should be gathered when needed to better understand the student’s linguistic profile or plan an appropriate evaluation.
The team should consider:
· Language proficiency and use across English and the student’s home/native language(s)
· Language(s) used across home, school, and other settings
· English language development and ACCESS growth over time
· Prior educational and language-of-instruction experiences
· Family and teacher input
· Academic, intervention, and progress-monitoring data
· Attendance, school mobility, and interruptions in schooling
· Like-peer comparative data, when available
Like-Peer Comparative Data: When available, compare the student’s performance and rate of progress with peers who have similar linguistic, educational, and experiential backgrounds. Like-peer data are one source of information and should be considered with the student’s overall body of evidence. When sufficient local like-peer data are not available, use other relevant data sources and document the limitations of the comparison.
Districts will provide interpretation/translation for RtI/MTSS and IEP meetings and for written documents such as Notice of Meeting and Parent Rights. An educator knowledgeable about the student’s English language development, language acquisition, and acculturation should be involved in the RtI/MTSS and Special Education evaluation process for multilingual learners. The team should collaborate with the student’s family and, when appropriate, professionals familiar with the student’s home/native language(s) and cultural background when developing the Linguistic Profile and planning the evaluation.   
The school district will collaborate with the EC BOCES English Learner Coordinator and Special Education team to work through the student concerns and RtI/MTSS process and determination of eligibility if warranted.  
During the RtI process interventions may be provided to ML/EL students but the interventions do not replace required ELD services. When reviewing concerns, the team will also consider whether the student has had consistent access to an appropriate, evidence-based LIEP and whether the student has benefited from the ELD instruction and linguistic supports provided. Academic difficulties should be interpreted in the context of the student’s access to and response to appropriate language instruction.
[bookmark: _147n2zr]Professional Development
Professional Development is offered by EC BOCES for the consortium districts.  
Districts are responsible for ensuring staff participation by selecting and prioritizing the PD topics that will best support their ML/EL students and programs.
 Professional development activity topics may include, but are not limited to:
· Guidance in state and federal obligations
· Parent notification and family engagement strategies
· ELD/ESL programming and services
· Assessing and monitoring language acquisition
· Modeling of strategies and providing support to teachers in implementing EL strategies.  
· Building instructional staff’s capacity by supporting instructional staff in:
· Delivering rigorous, grade-level content
· Providing language-rich instruction to support English language acquisition, academic achievement, and school performance for all students
· ACCESS assessment analysis and determining language acquisition needs in individual districts
· Consideration and support of EL students in the RtI process
· Individual school and or classroom consulting at request
· EC BOCES will promote attendance at the Colorado Department of Education CLDE training opportunities through the forwarding and sharing of emails announcing training opportunities for the CDE Office of CLDE
· Additional ELD trainings as identified through EC BOCES PD Committee Needs Assessment
When requested, ML/EL PD will be followed up with Impact Team collaboration promoting the integration of EL considerations and strategies throughout the school year in consortium districts.
All EC BOCES teachers, paraprofessionals and administrators will be invited to the professional development opportunities.
[bookmark: _3o7alnk]Instructional Staff Licensing Requirements
· The district will articulate the licensing requirements of teachers in ELD programs XXX
[bookmark: _23ckvvd]District processes and procedures for ELD/ESL program evaluation. Each year the district team will set goals related to the following:

· Compliance: Ensure the program meets federal and state legal requirements.
· Are we meeting legal obligations in supporting ML/EL students?
· Effectiveness: Assess how well ELs are acquiring English language proficiency and academic content knowledge according to annual ACCESS and CMAS and/or district assessment data.
· Are the students demonstrating measurable growth in English proficiency and academic growth?
· Family and Community Engagement: Consideration of how well the program engages with ML/EL families.
· Do parents understand their children's progress and are they equipped to support their education?
[bookmark: _ihv636]Evaluation method supporting continuous improvement: 

· Data driven goal setting, data collection, analysis, adjustments to instruction.
· Provide responsive instruction aligned with the specific needs of ELs.
· Consider ML/EL PD supporting teachers in meeting student needs.
· Teachers modify instruction through differentiation, scaffolding, and targeted interventions based on data insights.
· Provide ongoing professional development through EC BOCES to ensure teachers have the skills and tools to effectively implement strategies that support ML/ELs, especially in integrating language development into academic content areas.
[bookmark: _32hioqz] Relevant data used in the district evaluation

· Use WIDA ACCESS scores, interim assessments, state exams, and district assessments to track EL student progress in English language proficiency and academic subjects.
· School Performance Frameworks and District Performance Frameworks are used in the evaluation data analysis




